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This quantitative study sought to explore the potential correlation between leadership practices 
and the depth of implementation of professional learning communities (PLC’s) within Lasallian 
secondary schools in the United States. The study utilized two commercially available 
instruments to depict and measure for correlation. For leadership practices, the research utilized a 
modified form of the Marzano, Waters, and McNulty’s “21 Responsibilities of the School 
Leader” (2005), and for the depth of implementation of a PLC they selected a modified version 
of Hord’s “Five Dimensions of a PLC” (1997): (a) shared and supportive leadership, (b) shared 
values and vision, (c) collective learning and application, (d) shared personal practice, and (e) 
supportive conditions (36). Both commercially available instruments utilized in the study had a 
corresponding Cronbach’s Alpha above 0.70, which established reliability (40). The purpose of 
the study was a focus on the specific leadership behaviors of principals and their relationship to 
depth of the implementation of PLC’s. The study adds to the collective knowledge concerning 
the influence of PLC’s and faculty stability, professional development, and ultimately the 
improvement to teaching skills (2-3). The population for the study was drawn from among the 
principals and teachers of 45 Lasallian secondary schools, which resulted in a study sample of 
N=472, 25 being principals and 447 being teachers (44, 129). 

This study presented four research questions for analysis: (a) To what extent do teachers observe 
the principal in their school demonstrating specific actions related to each of Marzano, Waters, 
and McNulty’s twenty-one leadership responsibilities? (b) To what extent do principals 
characterize their own actions as related to each of the twenty-one leadership responsibilities? (c) 
What is the depth of implementation of each of Hord’s five dimensions of a professional learning 
community as observed by teachers and principals within their schools? (d) Is there a 
relationship between any of the twenty-one leadership responsibilities and the depth of 
implementation of Hord’s five dimensions of a professional learning community? (4, 5). For the 
discussion and interpretation of correlational analysis, the author grouped questions one and two 
together, while approaching questions three and four independently. 

The review of literature presents a useful and engaging background of significant literature in the 
areas of leadership and professional learning communities. The author presents a discussion 
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designed at defining leadership, utilizing principal theorists in the field including Daft, Reed, 
Bass, Bennis, and Northouse (10-15). The review then presents a very readable description of 
commonly taught theories of leadership, including trait theory, behavior styles, contingency 
theory, participative leadership, transformational and charismatic leadership, focus group 
process, and twenty-first century research (15-17). The review then presents a very useful set of 
tables prepared by Dinh et al. that classify sixty-six different leadership theory domains and their 
frequency of publication between 2000-2012 (18-20). The author then presents the results of 
helpful meta-analysis by Marzano et al. concerning leadership theory in education (22-23). The 
final section of the review of literature presents an informative account of theory involved in the 
development of professional learning communities, with an interesting view through Senge’s 
system thinking (25). The author then presents literature to support the correlation between 
leadership and professional learning communities, including the development of Hord’s model of 
a professional learning community (32-34). 

Chapter 3 of the study contains a concise summary of the correlational methodology utilized in 
the study, data collection and analysis procedures, delimitations, and limitations of the study (36-
47). Notably, the author gives a detailed description of the process utilized to modify both 
instruments utilized in the study. The researcher does describe the process of convening an 
appropriate expert panel review as a pilot study of the modified instrument for use in Lasallian 
schools (43-44). In addition, the researcher discloses their own work connection to the research 
population as a principal of a Lasallian school, and that they did not participate in the study. 

The results are presented clearly and concisely through narration and tables in the fourth chapter 
of the study. Collected demographic data of the participants is presented via tables and 
description (48-49). Response distributions to each of the twenty-one leadership categories 
assessed in research questions one and two are presented in Tables 7-69 (56-83). A very 
approachable summary table of percentage rank distributions is presented as Table 70 (84). The 
author provides a helpful narrative description of participants’ responses to Hord’s five 
dimensions of a PLC (85-92). The study again supports the narration with response distribution 
tables for each category in Tables 71-98 (92-103). Research question four, which examines these 
data for correlational relationships, is presented through the presentation of Spearman’s Rho 
correlation coefficients between the twenty-one groups representing the twenty-one 
responsibilities of a school leader and the six groups representing the six categories of the 
PLCA-R (103-122). In summary, the data from the combined survey responses of teachers and 
principals indicated that there was a significant, positive relationship between leadership actions 
of the principal and the depth of implementation of Hord’s five dimensions of a professional 
learning community (122). Of the 226 correlation coefficients calculated each of the leadership 
and PLC categories, 7% were small, 74% were moderate, and 19% were large, all correlation 
coefficients presented in positive correlation (122). 

Chapter 5 of the study presents an effective summary of finding, conclusions, and 
recommendations. A summary of key findings from questions one and two are that participants 
scored the leadership categories of outreach, ideals/beliefs, and affirmation highest, and that 
principals’ ratings were higher than teachers’ ratings for every category of leadership, although 
this data needs to be considered within the statistical inhomogeneity between teachers and 
principals in the sample (123-125). For question three, the data suggests that the PLC categories 
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of supportive conditions-relationships, collective learning and application, and shared values and 
vision (125). As in questions one and two, the principals’ ratings were higher than the teachers’ 
ratings on the PLC categories (126-127). And as stated, the data suggest positive correlational 
relationships between all the variables under study (127-129). 

Drawing from the data, the research concludes that the leadership areas of outreach, 
ideals/beliefs, and affirmation are important to the success of the schools under study (129). The 
author does highlight that differences in perspective, perception, and experiences do exist 
between principals and teachers concerning leadership and PLC’s (129-131). The study also 
suggests principals can deepen the depth of implementation of a PLC by strengthening their own 
effectiveness in the twenty-one leadership categories and specifically in the PLC category of 
culture (131-134). 

Lastly, a conclusion from these findings is that principals should involve staff when making 
decisions during the implementation of PLCs (135). The author concludes by offering a few 
practical avenues for continued research, including the isolation of individual characteristics of a 
school under study such as administrative structure, school and faculty size, and maturity of the 
PLC (137). In addition, future studies could compare schools of different sizes, religious orders, 
other types of private schools, or public schools (137-138). 
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